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I. Student/Community Profile Data 

Brief, General Description of the School 

Gorman Learning Charter Network provides the Personalized Learning Public Charter School Model 
through its two charter schools, GLC and GLC SB/SC. This Mid-Cycle Report is for GLC. 

Gorman Learning Center serves a geographically widespread community of families who have chosen to 
enroll students in a GLCN school as an alternative to their local district school, a private school, other 
nearby charter schools, or independent study on their own. 

Each student has his or her own needs, strengths, goals, interests, preferences, challenges, and 
personality. Our Personalized Learning Teachers and parents build a personalized learning plan for each 
student that takes all of that into consideration. This learning plan will emphasize different components 
of the program in different ways depending on student need. For all students, the core of the program is 
independent study. However, each learning plan will also address the extent to which to utilize 
enrichment workshops at the Antelope Valley Resource Center, online classes with the Virtual Resource 
Center or through Acellus or Edgenuity, supplemental Vendor Course Instruction, or additional tutoring 
and learning opportunities. 

Students spend every day in a learning environment of one kind or another, with an adult instructor 
setting goals with them, guiding them, providing resources, and measuring their progress. Most days for 
most students, that means that they are at home with a parent who is following a lesson plan provided 
by a Personalized Learning Teacher. Many students are in other learning environments, as well. These 
include resource center workshops, where Resource Center Facilitators are setting goals with them, 
guiding them, providing resources, and measuring their progress. Resource Center Facilitators follow 
lesson plans that they developed with the help of curriculum specialists or Subject Expert Teachers. Each 
student in a resource center workshop has been assigned the work and activities of that workshop by his 
or her Personalized Learning Teacher. 

GLC serves a population that is concentrated in northern Los Angeles County, in the Antelope Valley 
area. Since the change which divided the original GLC into two schools, this is the first WASC report 
which is informed specifically by the population which stayed with GLC. 

Vision, Mission, and Learner Outcomes 

Vision 

GLC prepares students with the 21st century skills necessary for higher education and career readiness. 

 

Mission 

GLC offers a personalized program of study by focusing on challenging academic standards and forming 
partnerships between dedicated professionals and families. It emphasizes individualized student 
learning plans driven by interest, innovation and flexibility. 
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Learner Outcomes 

 

Literacy 

All graduates of Gorman Learning Center have mastered the skills necessary to comprehend content and 
interpret meaning of text and imagery presented in multiple formats. 

 

They can 

 Interpret words and phrases 
 Determine central ideas and themes 
 Make logical inferences 
 Follow the structure of texts 
 Integrate and evaluate content presented in multiple media and formats 
 Understand and explain the relationship between point of view and content of texts 
 Delineate and evaluate the argument and specific claims of texts 
 Trace arguments and claims to the evidence that is cited to support them 

 

Analysis 

All graduates of Gorman Learning Center have mastered the skills necessary to manipulate and 
investigate information and data in order to reach logical and mathematically sound conclusions. 

 

They can 

 Assess the credibility and accuracy of sources of evidence 
 Make sense of problems, conflicts, and disputes and persevere in solving them 
 Model with problem-solving systems, including mathematics 
 Draw evidence from literary or informational texts to support analysis 
 Reason abstractly and quantitatively 
 Use appropriate tools strategically 
 Construct viable arguments and critique the reasoning of others 

 

Communication 

All graduates of Gorman Learning Center have mastered the skills necessary to express, explain, and 
describe their knowledge, thinking, beliefs, and questions clearly through multiple media. 

 

They can 

 Clearly convey complex ideas and information  
 Clearly state an argument 
 Clearly state claims that support an argument 
 Cite specific evidence and its source to support claims 
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Student and Faculty/Staff Demographics 

 

 

Includes only numerically significant student groups. 
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Student Achievement Data 

Student achievement data prior to 2018-2019 reflected a larger and more geographically widespread 
school population. The data from 2018-2019 best reflects the student population of GLC going forward. 

CAASPP 

Analysis of the school’s performance on the CAASPP yields the following conclusions: 

 

Overall: 

1. Academic performance as measured by the CAASPP is better in Language Arts than Mathematics 
2. Performance has remained stable without significant improvement in Language Arts 
3. Performance in Mathematics is declining 

Grade level: 

1. Performance is not predictable based on grade level in Language Arts  
2. Performance dips in the higher grades in Mathematics 

Ethnicity: 

1. Performance in both categories has remained stable without significant improvement in all 
ethnic groups except for one 

2. Performance in both categories has declined significantly for Asian students 

Student Group: 

1. Gains made by the Economically Disadvantaged student group in Language Arts were lost  
2. The decline in performance in the Students with Disabilities group in Language Arts has begun to 

reverse 
3. The English Learner group significantly underperforms the all student group 
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4. Reclassified English Proficient students perform on the level of their peers in both Language Arts 
and Math 
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Internal Benchmark Results 

The school utilized the i-Ready Diagnostic assessment as its internal benchmark over the three years 
analyzed. Assessment data categorizes student performance as Tier 1 (at or above grade level), Tier 2 
(less than a year below grade level), or Tier 3 (one year or more below grade level). 

Three Year Data Analysis 

Three year data analysis charts are accompanied by “net gain” tables reflecting the percentiles of each 
student group which either 1. moved out of Tier 3 or 2. moved into Tier 1. The data measurement 
instrument uses a stagnant baseline for grade level, so as student cohorts advance, their Window 1 
assessments have a higher cut-off for “at grade level” than their previous Window 3 assessments. Those 
data are included to illustrate the full picture of student progress. 
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Reading by Group 

 

 

16-17 net gain 17 Summer 17-18 net gain 18 Summer 18-19 net gain 
3-year 
progress 

11 -13 6 -8 16 12 
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16-17 net gain 17 Summer 17-18 net gain 18 Summer 18-19 net gain 
3-year 
progress 

-21 -18 17 0 11 -11 

 

 

 

16-17 net gain 17 Summer 17-18 net gain 18 Summer 18-19 net gain 
3-year 
progress 

51 -62 27 -1 31 46 
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16-17 net 
gain 17 Summer 

17-18 net 
gain 18 Summer 

18-19 net 
gain 

3-year 
progress 

3 -32 12 -4 12 -9 

 

Math by Group 

 

 

22 20

37 32 33 30

26 32

25
23 25

19

52 53
38

45 42
51

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

16-17 W1 16-17 W3 17-18 W1 17-18 W3 18-19 W1 18-19 W3

Reading Benchmark - Low Income Students

Tier 3 Tier 2 Tier 1

29
23

29 26
37

30

30

21

30

20

29

22

40

56

41
53

34

48

0%

10%

20%

30%

40%

50%

60%

70%

80%

90%

100%

16-17 W1 16-17 W3 17-18 W1 17-18 W3 18-19 W1 18-19 W3

Math Benchmark - All Population

Tier 3 Tier 2 Tier 1



ACS WASC Mid-cycle Progress Report 

14 

 

16-17 net 
gain 17 Summer 

17-18 net 
gain 18 Summer 

18-19 net 
gain 

3-year 
progress 

22 -21 15 -30 21 7 
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gain 17 Summer 

17-18 net 
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18-19 net 
gain 
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progress 

44 -54 8 -3 20 15 
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16-17 net 
gain 17 Summer 

17-18 net 
gain 18 Summer 

18-19 net 
gain 

3-year 
progress 

41 -45 38 -10 12 36 
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16-17 net 
gain 17 Summer 

17-18 net 
gain 18 Summer 

18-19 net 
gain 

3-year 
progress 

21 -31 11 -13 23 11 

 

Grade Level Net Gains 

In both Reading and Math, strong academic progress during the elementary years falters in the middle 
school years and remains low throughout high school. This phenomenon is particularly evident in Math. 

Reading Net Gains by Grade Level 

 

16-17 net 
gain 

17 
Summer 

17-18 net 
gain 

18 
Summer 

18-19 net 
gain 

3-year 
progress 

Grade K 11 -11 5 -17 20 8 

Grade 1 19 -28 22 -28 27 12 

Grade 2 23 -13 14 -29 20 15 

Grade 3 5 -20 13 -37 43 4 

Grade 4 6 -19 16 -31 26 -2 

Grade 5 30 -15 3 -19 26 25 

Grade 6 16 -28 16 -18 36 22 

Grade 7 12 -22 -2 -25 38 1 

Grade 8 0 -10 5 -24 26 -3 

Grade 9 8 -11 -4 -16 40 17 

Grade 
10 1 3 -5 -19 35 15 

Grade 
11 -45 57 -5 -66 82 23 

 

Math Net Gains by Grade Level 

 

16-17 net 
gain 

17 
Summer 

17-18 net 
gain 

18 
Summer 

18-19 net 
gain 

3-year 
progress 

Grade K 16 -21 18 -18 19 14 
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Grade 1 24 -22 17 -29 30 20 

Grade 2 40 -19 14 -25 28 38 

Grade 3 29 -33 28 -21 30 33 

Grade 4 34 -31 27 -30 21 21 

Grade 5 30 -23 7 -18 32 28 

Grade 6 33 -33 21 -23 16 14 

Grade 7 21 -35 29 -24 23 14 

Grade 8 1 -15 16 -5 -2 -5 

Grade 9 16 -3 2 -20 21 16 

Grade 
10 2 -4 11 -8 12 13 

Grade 
11 0 9 4 -6 4 11 

 

 

Most Recent Year Data Analysis 

Analysis of performance gains for the most recent year (which allows comparison between more specific 
groups, including groups served by specific programs) yields the conclusion that direct instruction 
services produce significant gains 

 English Language Development contributed to gains in Reading 

 Participation in AVRC instruction contributed to gains in Math 

 Title I tutoring contributed to gains in both Reading and Math 
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Reading by Group 
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Reading by Grade Level 
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Math by Group 
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Math by Grade Level 
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Graduation rates 

 

Summary 

Data Implications 

Data from the CAASPP and the internal benchmark bear out the following implications: 

 Progress is greater for Elementary than Middle and Secondary students 

 Progress is greater in Math for students who participate at the Resource Center 

 Progress is greater for students receiving a direct additional service such as Title I, ELD support 

 Progress is greater for students who have been enrolled for 3 or more years 

 Overall performance is stagnant or declining 

 The newest students are the lowest performing 

Identified Critical Learner Needs 

The Leadership Team has identified the following key needs: 

1. Accessible online or in-person instruction for higher level math and science 
2. To build foundational skills in reading comprehension and math, train and equip parents to 

teach their kids at home 
3. Implement Multi-Tiered Systems of Support 

a. Assess student needs meaningfully upon enrollment or start of year with a 
socioemotional assessment instrument 

b. Provide the appropriate resources 
c. Set appropriate goals 
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Questions for Staff Discussion 

How do we need to structure the program so that it is responsive to the needs of a changing student 
population who is coming to the school low-performing? 
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II. Significant Changes and Developments 

Description of Significant Changes 

The linchpin change in terms of the school structure is the change of the program from GLC into GLC and 
GLC SB/SC under the GLCN umbrella to ensure compliance with Anderson v. Shasta in the operation of 
resource centers. The first year of the new charter was 2018-2019. 

New Charter 

GLC student demographics are different than in 2016. The two schools will start seeing changes to the 
programs. This shift, bottom line, allowed us to continue to serve the students’ needs by keeping the 
resource centers open. 

Change in Demographic breakdown following charter split 

 

Ethnicity 2017-2018

African American Asian

Filipino Hispanic or Latino

White Two or More Races

Not Reported

Ethnicity 2018-2019

African American Asian

Filipino Hispanic or Latino

White Two or More Races

Not Reported
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Program Additions since full self-study 

Standards Mastery Focus 

The primary program change as of 2019-2020 is the shift to a standards mastery focus throughout the 
year in the elementary and middle school grades in English Language Arts and Math. This shift has had 
widespread implications for the way that students learn at GLC. 

Standards Tracking 

PLTs and families are now tracking progress on the CA State Standards in ELA and Math for TK-8th grade 
students.  Tracking worksheets are being used to document student mastery based on a rubric 
(1=standard not yet met, 2=standard nearly met, 3=standard met, 4=standard exceeded) each Learning 
Period.  The same scoring rubric is being used on TK-6 report cards as well. 

Personalized Learning Plans 

Personalized Learning Plans are created for each student by their PLT to document their services, 
courses, RC workshops, test scores, strengths and challenges.  Since one of the things that makes our 
school unique is the personalization of every student's education, we want to document each student's 
personalized path so that we can show what resources are in place to help students achieve academic 
success.  This is a valuable tool for teachers, parents, and staff and will be a living document that will 
allow each student to reach their highest potential within our personalized program.  PLPs are shared 
with any employee or person directly involved in the student’s educational program. 

Goal Setting Worksheets 

Goal Setting Worksheets are created for each student by their PLT.  Using data regarding a student’s 
progress (CAASPP scores, benchmark scores, etc.), SMART goals are created and tracked on this living 
document.  GSWs are shared with any employee or person directly involved in the student’s educational 
program.  This tool creates accountability and opportunities to celebrate success in meeting a goal set 
with the help of each student, family and PLT. 

Benchmark Adoption 

While this year, the school has discontinued i-Ready and is using the Edgenuity assessment and other 
data for gathering performance data, it plans to adopt NWEA MAP which will provide more in-depth 
data which aligns better to standards and the CAASPP. This tool includes a learning pathway tailored 
toward intervention and addressing learning gaps. It is customizable so that we can personalize based 
on student needs as identified by PLT assessment.  

Implications of Standards Mastery approach 

This approach “gets everyone on the same page.” The process of creating the plans by design opens up 
communication between parent, teacher, and student specifically on standards mastery. The leadership 
has established a set of expectations that student academic success be monitored using specific and 
goal-based indicators. Students and parents have a say in the student’s education and direction and a 
formal contribution to make to the plan, which engenders intrinsic motivation. 

English Language Development Program 

Over the years since the 2017 WASC Visit, a multi-layered support system has been put in place that 
consists of the parent, the teacher of record or PLT, English Language Development Teacher (ELD), and 
other support staff which provide support to each English Learner with specific and personalized plans 
that address the level of proficiency to each student. Support and delivery of the ELD standards are 
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provided based on evidence to where the student is instructionally proficient. This occurs through a 
partnership between the parent, the student, PLT, ELD Teacher, and support staff using personalized 
curriculum for each student’s needs. The ELD curriculum may vary depending on the student’s 
proficiency, and where necessary the instruction is through an online curriculum or by the ELD Teacher. 
The goal of the EL Program is to ensure that all English Learners have access to core curriculum/core 
courses and ELD instruction in order to promote the acquisition of high levels of English language 
proficiency in addition to support EL students in their progress through the core curriculum. 

Implications of English Language Development Program 

Students are working one on one with ELD teachers, overseen by the EL Coordinator. There is structure, 
allowing closer collaboration with other departments. For instance, the SPED department is advised by 
the EL team in development of IEPs, which are required to have ELD goal and Present Levels of 
Performance. EL team is in implementation phase of a new instructional ELD program. We are meeting 
the requirement that EL students are associated with a PLT with CLAD or BCLAD credentials. 

Career Technical Education Program 

Since 2017, GLC has established an in-house CTE program. Third-year Capstone courses were first 
offered in the current school year, 2019-2020. The completed pathways include pathways in Business 
and Finance, Arts, Media and Entertainment, and Education. 

Implications of CTE Program 

With this program, the school is providing for more pathways towards post-graduation goals. As the 
program grows and more students participate, it allows the school to demonstrate success in making 
students college- and career-ready as measured by the Dashboard College and Career Indicator. 
Students who are not necessarily college-bound can graduate with skills to pursue their interests and 
goals. Students engage in their learning with material that is practical and hands-on, and which provides 
opportunities for students to showcase their learning and celebrate their accomplishment (e.g. AVRC 
music performance, The MAIN Theater performance). 

Title I Academic Coaches 

The Title I Academic Coach is a new position which supports a select population of students that are at 
an academic disadvantage and at risk of failing to achieve the CA State Standards and success in learning 
and life. These coaches address individual student needs through effective “evidence-based” teaching 
strategies through small group and individual settings both in person and virtually. They collaborate with 
student, PLT, and other staff to ensure that the Personalized Learning Plan fully addresses the student 
needs and challenges and sets high expectations. They provide direct and personalized support that is 
informed by assessment results. Students are grouped in like levels, able to maximize their time with the 
support and interact with peers who are working on similar goals. 

Implications of Academic Coaches 

This is a member of a student’s learning team who gives support through direct instruction based on 
achievements gaps. The position offers another layer of supplemental support that fosters positive 
learning and growth opportunities for students.  

Virtual Resource Center 

The Virtual Resource Center, which began as an online platform to offer network-wide CTE courses, now 
offers 34 distinct courses, ranging from CTE to AP to high school a-g courses to elementary writing and 
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math classes. The VRC also facilitates access to weekly interactive instruction to students taking a-g 
courses in independent study, and provides virtual labs for high school science. 

Implications of VRC 

The VRC is a way to offer direct instruction to students who aren’t able to access other facilities-based 
resource centers. In its early years, it has been able to fill gaps which RCs could not fill temporarily. 
Providing a-g interactive instruction allows students to meet a-g requirements in independent study. 
The online platform itself provides experience with a format that students are likely to encounter in 
college settings and a classroom-like experience both for students and PLTs to hone their own 
pedagogical skills. 

Resource Center Revision 

Our resource centers are a place where students are constantly involved in engaging academic activities 
that increase understanding and promote standards mastery. For the current year, the model of 
“classes” at the Resource Center has been replaced by the “workshop” model. 

For 2-day core subject workshops 

 PLTs provide the students with the assignments for all courses the student is taking, including 
resource center workshops. 

 Assignments that are completed in the workshops are marked “RC” before the assignment, so 
parents, students and PLTs are aware 

 RC assignments are in the online Classroom Management System (CMS), and facilitators will 
provide feedback on only these assignments done at RC. Feedback may be rubric or score, 
depending on assignment 

 Math has shifted to using digital curriculum with video instruction, so there is instructional 
support available every day 

For all workshops 

 Standards of focus are posted in each RC room each LP 

 Standards of focus are assigned in CMS 

Implications of Resource Center Revision 

These changes tie RC instruction to standards tracking. The focus is on achievement across program 
changes. RC Facilitators have a unique role. While they were never responsible for issuing grades (that 
was always the responsibility of the PLT), the structure and procedures contributed to the impression 
that the RC instructors did give the students their grades. The new structure makes the reality more 
clear. The revision also clarifies that these learning opportunities are workshops that are supplemental 
to independent study courses, not courses themselves, which allows for the freedom to truly enrich 
student learning. The work done at the RCs is group projects, discussions, which enriches the learning 
rather than carrying the onus of delivering the main curriculum. Facilities as always allow for large-group 
CAASPP testing, in-person tutoring, SPED services, and athletic activities, in addition to clubs, ASB, 
extracurricular activities, dances, dramas and plays, family outreach events, and general socializing 
opportunities. The school also leans on the facilities to provide a place for parent seminars/trainings and 
stakeholder input meetings. 

Student Budget Revision 

The school has used an Online Purchasing System (OPS) to fulfill personalized curriculum and materials 
requests made by PLTs for each student on their rosters, since the early days of the organization. This 
procedure has served as a budgetary limit for curriculum, materials, and vendor course instruction on a 
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per-student basis. This year, the school shifted all optional educational offerings into OPS and increased 
the individual student budgets.  

Implications of Student Budget Revision 

This move supports equitable access to offerings and services for all students and allows for increased 
flexibility on the part of PLTs and parents in determining priorities and obtaining the appropriate 
curriculum, materials, and instructional support for each student. 

Marketing Strategy 

We started an organization-wide Facebook page, developed promotional items (G-swag). The board is 
exploring options for investing in marketing and rebranding efforts and hiring an in-house marketing 
point person. Strategy includes communicating who we are and what we offer to the community 
outside of our parents and students. 

 

Staffing Changes since 2017 

In-House SPED Providers and Inclusion Specialists 

We have shifted the bulk of Special Education services in-house. We have nine Educational Specialists 
providing Case Management and Specialized Academic Instructional services, two Program Specialists 
assisting with providing support and general oversight of our special education program, two para-
educators/behavioral specialists providing academic and behavioral support to students with unique 
social-emotional needs under the supervision of an Educational Specialist, one SLPA providing language 
and speech services and two Licensed Educational Psychologists providing assessment and DIS 
Counseling services. We added three Inclusion Specialist Teachers to assist our PLT’s and families with 
guidance on appropriate curriculum and strategies when instructing our students receiving special 
education services. In addition, a new Special Education Director has taken the reins of the department 
as of the beginning of the 2019-2020 school year. 

Implications of Special Ed staffing changes 

Moving away from Non-Public Agencies and hiring our own in-house providers allows us to satisfy the 
requirements of federal law, align services to overall mission and vision of Gorman, build relationships, 
increase opportunities for academic achievement, and improve collaboration across departments. In 
addition, in-house staff are a more efficient use of funding than high-overhead 3rd party providers. The 
impact of the inclusion specialists has been to increase support for and communication between PLTs 
and the SPED department. Inclusion specialists provide educational plan guidance and direct training to 
general education teachers on enrollment and first steps of supporting a student with special needs. 
They help to make sure that the curriculum is aligned with the student’s abilities and the IEP. 

Teacher Departures 

The school lost 12 PLTs between 2018-2019 and 2019-2020 due to various reasons (job at a new school, 
to stay home with family, retiring, etc.).  We have hired 6 new PLTs to replace those we lost and hope to 
continue to hire more as we receive qualified candidate applications. 

Implications of teacher departures 

We expected that the loss of PLTs would correspond with a loss of students, but many of the students 
associated with the departing PLTs continued on with Gorman. Hiring new PLTs always takes time and 
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resources towards training and coaching. The addition of new staff members has provided for a greater 
diversity of perspectives and backgrounds of our teaching staff. 

Leadership Roles 

The 2018-2019 school year also brought new faces to two key instructional leadership roles. Carrie 
Quiza as the AVRC Resource Center Supervisor and Tisha Clark as the AV Director of Regionalized 
Services. 

Implications of leadership changes 

Tisha and Carrie are aligned to the shift in the kinds of students that GLC serves. Incoming students 
recently are much more frequently students who are leaving a typical public school setting (as opposed 
to homeschool families joining a charter school) due to concerns regarding safety, bullying, distractions, 
unaddressed educational struggles, and misalignment with school culture or values. Their approach to 
instructional leadership is focused on providing consistent structure and socio-emotionally supportive 
resources. 

Impact of the Changes on the School 

The majority of the described changes empower the school to focus on delivering meaningful instruction 
and monitoring student achievement based on the standards. These changes have generally reversed a 
previously identified issue where it was perceived that day-to-day responsibility for student learning 
belonged to Resource Center facilitators.  

The shift to grading with letter grades in TK-8 on Math and Language Arts to the Standards Mastery 
approach has empowered teachers and parents to have discussions about student progress in their 
grade level, centered around the task of developing their Goal Setting Worksheets. 

The Regional Directors, who directly supervise Personalized Learning Teachers, have been working to 
build toolboxes for PLTs, parents, and students, in order to equip them with resources for meeting the 
unique needs of different learners. These toolboxes include methods for assessing standards mastery 
and providing intervention options as needed.  

Throughout GLC, PLTs and parents are renewing their ownership of teaching and learning. The school is 
in a challenging period, while this cultural and mindset shift takes hold. 
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III. Ongoing School Improvement  

Stakeholder Engagement  

Review of Achievement Data 

The school relied on public meetings and a schoolwide digital communication platform to keep 
stakeholders engaged. Following Board of Directors meeting presentations of school achievement data, 
summaries of results were sent to parents via ParentSquare. Within the faculty, the Directors of 
Regionalized Services have led regular PLT meetings which frequently address achievement data. These 
meetings included a problem-solving discussion on what was hindering student achievement in February 
2019, an introduction to the standards mastery approach in May 2019, a 2-day Professional 
Development event in August 2019 focused narrowly on increasing student achievement, a discussion of 
identified critical needs in September 2019, and strategies for increasing achievement using SMART 
goals, growth groups, CAASPP camps, Parent Spring Trainings, and a CAASPP Incentive Program in 
October 2019. 

Implementation and Monitoring of Schoolwide Action Plan 

LCAP 

The Schoolwide Action Plan and the Local Control Accountability Plan are fully aligned. The school 
utilizes the LCAP Stakeholder involvement process to engage stakeholders in the monitoring of the 
implementation of the identified actions. The school released the annual LCAP Stakeholder 
Questionnaire in March via ParentSquare. Responses were accepted from March 28th until April 5th. 
The questionnaire had 134 responses. At the time of its release, GLC student enrollment was 1,349 
students. Advisory Groups were initiated in April, beginning with School Spending meetings network-
wide. The Antelope Valley advisory group met on April 30th and addressed each of the LCAP goals, 
identified local area needs, and adjusted the priorities of the plan going forward. 

Parent Training 

A survey was sent out to all parents in September 2019 to determine when parents could attend Parent 
Training Seminars. 125 responses were collected. Parents’ optimal time for training indicated the 
evenings between the hours of 6:00-9:00 p.m. With the feedback from the parents, a Fall parent 
seminar was conducted in each geographic region that focused on “Educating at Home.” All GLC parents 
were invited to register via Parent Square to either attend in person at one of the resource centers or 
online through Zoom Meetings. One hundred seven parents registered to attend the seminars in total, 
41 parents attended in person, and 15 parents attended via Zoom. 

Topics for the seminars included Time Management and Setting Up Learning Environment at Home 
(Parent and Child), Learning and Knowing Your Curriculum, Eliminating Distractions, Preparing Your 
Child’s Attitude and Expectations (Role of Parent/Teacher), Setting Routines, Growth Mindset, Love of 
Learning, and Great Home Education is Extension of Great Parenting. 

Resource Center Revision Survey for staff 

The school conducted a schoolwide staff survey on resource center effectiveness in January 2019. Out of 
the 64 responses, most indicated feeling that resource centers were effective, but there were 
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misconceptions over the role of an RC in a student’s education, the sense that parents rely too heavily 
on the RC to provide direct instruction, and the belief that increased parent support/training would be 
useful. 

Resource Center Revision Survey for parents 

Before launching the Resource Center revision, the school conducted a series of parent surveys to 
identify perceived needs and issues. 

Elementary 

A survey regarding the AVRC was sent to parents of elementary students in May of 2019. We asked 
families questions about our program and received responses to assist in continuing to improve our 
Resource Center program. Survey questions reviewed demographics such as ideal class size. 87% of the 
families surveyed stated they would consider the ideal class size as 15-20 students vs 20 or more. The 
majority of families surveyed also preferred their elementary students to attend a full day schedule. The 
survey focused on choice of workshop electives, school safety and events. When asked for which 
elementary electives they would be most interested in seeing the resource center offer a workshop, the 
top three were Art, Spanish, and Music Appreciation. Respondents also indicated that the types of 
events their families are most interested in attending are open houses, Back to School Night, and school 
performances and productions. 

The majority of parents surveyed were satisfied with the current level of safety at the Antelope Valley 
Resource Center.  

In addition to the increased safety measures, parents have requested cameras on campus, PA system 
and additional school safety personnel. Overall 85% of respondents stated they were satisfied with the 
Antelope Valley Resource Center.   

Middle 

A survey regarding the AVRC was sent to parents of middle school students in May of 2019. We asked 
our families questions about the following and received responses to assist us in improving our Resource 
Center program. 

Survey questions reviewed demographics such as ideal class size. 93% of the families surveyed stated 
they would consider the ideal class size as 15-20 students vs 20 or more. The majority of families 
surveyed also preferred their middle school student to attend a full day schedule. Electives they 
requested are Spanish, Computers, and Guitar. School events they most requested were Back to School 
Night, winter formal dance, and Art Fair. 

The majority of middle school parents surveyed were satisfied with the current level of safety at the 
Antelope Valley Resource center. They also requested additional security staff, cameras and PA system.  
Overall 83% of respondents stated they were satisfied with the Antelope Valley Resource Center.   

High School 

76% of parents agreed High School Class size of 15-20 is ideal. Preferred elective workshops included 
College Readiness workshop, Home Economics, Painting, Photography and Theater Production. Events 
families were interested in attending included: High School Prom, performances and productions, Art 
Fair, senior class activities and Back to School Night. 

In terms of safety, the majority of parents surveyed were satisfied with the current level of safety at the 
AVRC. Additional safety measures requested were increase in security staff, alarm system, and cameras 
around campus. Overall 74% of parents were satisfied with the Antelope Valley Resource Center. 
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Process Used to Prepare Progress Report 

The Leadership Team convened a series of meetings to translate between the WASC Mid-Cycle Progress 
Report components, ongoing LCAP Actions and Services, and other school efforts. This series of 
meetings was an extension of the biweekly Directors’ Meetings which have consistently addressed 
WASC Action Plan/LCAP implementation. The Mid-Cycle Progress Meetings took place on November 4th, 
November 18th, and December 10th, and the team worked on a shared folder of documents to capture 
reflection and analysis through January 10th. The WASC Coordinator combined the material and 
arranged it according to the required components for a WASC Mid-Cycle Progress Report. 
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IV. Progress on Critical Areas for Follow-Up/ 
Schoolwide Action Plan 

The critical areas for follow-up identified by the Visiting Committee were: 

1. To provide effective training and support to parents 
2. To build a solid College and Career Readiness culture at GLC 
3. To provide Progress Reports and Assessment data to Governing Board and all stakeholders at 

least annually 
4. A development plan of EL instruction, supports, and assessment data 

In addition, the Visiting Committee identified the following areas that should continue to be 
strengthened: 

1. Coordination between the ISTs (PLTs) and Facilitators working toward academic success of the 
student 

2. Concurrent enrollments and partnerships with local and virtual colleges 
3. Customization and Fluid Individualized Learning Plans for each student’s learning style, unique 

interests, academic needs, and family choice 
4. Increased counseling support to middle and high school students 

 

The following is an annotated version of the GLC WASC Action Plan 2017-2020. 

Gorman Learning Center Action Plan 2017-2020 

Summary 

The School has identified the following as its three key areas of growth: 

1. Provide effective training and support to parents 

2. Continue to build a solid College and Career Readiness culture at GLC  

3. Align policies and procedures directly to SLOs, Mission, Vision, and Values, and improve 
stakeholder engagement with and understanding of the SLOs. 

The School has set the following as its primary goals: 

1. Implement the Personalized Learning Model with high quality, standards-aligned curriculum, 
highly effective instruction, and responsive assessment 

2. Ensure that the school is focused on its mission of delivering personalized learning by involving 
and supporting families in school decision-making, including training of parents in instructional 
methods, parent networking forums and volunteer opportunities, and initiating parent advisory 
groups to guide administrative action. 

3. Foster a culture focused on student readiness to succeed in college and begin a career, by 
investing in a comprehensive program of curriculum, instruction, and support, including a-g 
coursework options, dual enrollment opportunities, CTE Pathways, academic proficiency, and 
development of life-readiness learning opportunities. 
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4. Ensure all students have consistent access to courses and learning opportunities. 

 

The following Action Plan illustrates the specific steps the School will take to address its key areas of 
growth and meet its primary goals 

Action Plan 

Action 1: Implement the Personalized Learning Model 

Overview 

Maintain the highest standard of Teacher effectiveness and support staff and instructor effectiveness, 
provide up-to-date standards-based curriculum, provide greater support to disadvantaged students, and 
implement English Language Development support, curriculum, and instruction. 

Element 1: Maintain the highest standard of Teacher effectiveness by ensuring that new hires are 
appropriately credentialed and assigned. 

Timeline:  May 2019 

Resources: CCTC 

Responsible Persons: HR Staff and Directors of Regional Services 

Means to Assess Progress: Credential Analysis  

Means to Monitor and Report Progress: Credential Analysis Report to Executive Director 

Analytical Commentary for Action 1, Element 1 

 The school continues to staff all credential positions with appropriately credentialed staff. 

Element 2: Maintain the highest standard of support staff, instructor, and facilitator effectiveness by 
providing appropriate training and support 

Timeline:  May 2019 

Resources: RC PDDs 

Responsible Persons: Resource Center Supervisors 

Means to Assess Progress: Staff Self-Evaluations 

Means to Monitor and Report Progress: RC Supervisor Report to Director of Regional Services 

Analytical Commentary for Action 1, Element 2 

 New facilitators are now being supported by lead facilitators and Subject Expert Teachers 

 RC Staff PDD all-new in 2019: One in August and one mid-year. Focus is on teamwork building, 
collaboration, customer service, improving school culture, understanding roles, setting goals, 
and pursuing a shared school vision. 
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Element 3: Provide up-to-date standards-based curriculum 

Timeline:  April 2019 

Resources: Subject Expert Teacher and K-8 Curriculum Team Research 

Responsible Persons: Student Materials and Warehouse staff 

Means to Assess Progress: Curriculum order fulfillment analysis 

Means to Monitor and Report Progress: Analysis reported to the Chief Business Official 

Analytical Commentary for Action 1, Element 3 

 We use PLPs, GSWs, Standards Worksheets to address standards and track mastery regardless 
of what curriculum is being used. 

 Warehouse inventory has been reviewed and wildly out-of-date materials have been 
appropriately disposed of. 

Element 4: Provide greater direct support to disadvantaged students. 

Timeline:  Every Learning Period 

Resources: Personalized Learning Plans 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Directors of Regional Services assessment of Personalized 
Learning Plans 

Means to Monitor and Report 
Progress: 

Directors of Regional Services report to Leadership Team 

Analytical Commentary for Action 1, Element 4 

 Meal program implemented 

 Transportation (bus pass) provided if necessary 

 Tutoring offered at RCs or by using VCI funds 

 Online course offerings that support independent learning. 

Element 5: Support English Language Development and Multi-Literacy 

Timeline:  Every Learning Period 

Resources: ELD Teachers/Online Instructional Program 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Directors of Regional Services assessment of Personalized Learning 
Plans - English Learner Addenda 
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Means to Monitor and Report 
Progress: 

Directors of Ed Services report to Leadership Team 

Analytical Commentary for Action 1, Element 5 

 English Language Development program built from the ground up in 2 years 

 Showing promising academic impacts on participating students 

Element 6: Develop and support the use of ELD Curriculum 

Timeline:  May 2019 

Resources: ELD Teachers 

Responsible Persons: EL Coordinator 

Means to Assess Progress: EL Master Agreement analysis 

Means to Monitor and Report Progress: EL Coordinator report to Director of Ed Services 

Analytical Commentary for Action 1, Element 6 

 Adoption of ELD curriculum slated to take place for the 2020-2021 school year 

Element 7: Train staff in effective ELD support 

Timeline:  August 2019 

Resources: ELD Teachers 

Responsible Persons: Director of Ed Services/EL Coordinator 

Means to Assess Progress: Professional Development Plan 

Means to Monitor and Report 
Progress: 

Review of Professional Development plan by Leadership 
Team 

Analytical Commentary for Action 1, Element 7 

 Training on ELD Support has been delayed to enable focused training on standards mastery, 
PLPs, GSWs 

Action 2: Involve and Support Families 
Overview:  

Provide Parent training, offer parent volunteer opportunities, and create parent advisory groups. 

Element 1: Provide training to parents at workshops throughout the service region 

Timeline:  September 2019 

Resources: Previous parent trainings 
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Responsible Persons: Directors of Regional Services/Director of Ed Services 

Means to Assess Progress: Parent training participation and reported impact 

Means to Monitor and Report Progress: Survey data reported to Leadership Team 

Analytical Commentary for Action 2, Element 1 

 Parent seminars were conducted in person with an online participation option 

Element 2: Provide parent volunteer opportunities 

Timeline:  September 2019 

Resources: ParentSquare, HR Department, Community Liaisons 

Responsible Persons: Directors of Regional Services 

Means to Assess Progress: Parent volunteer involvement and reported impact 

Means to Monitor and Report Progress: Survey data reported to Leadership Team 

Analytical Commentary for Action 2, Element 2 

 Parent volunteer opportunities have been made available at the AVRC 

Element 3: Create parent advisory groups 

Timeline:  August 2019 

Resources: School Site Council, Board of Directors 

Responsible Persons: Executive Director 

Means to Assess Progress: Parent advisory group activity and reported impact 

Means to Monitor and Report Progress: Advisory group reports to SSC, Board of Directors 

Analytical Commentary for Action 2, Element 3 

 ELAC was attempted but the school could not secure members to constitute  

 Recruitment efforts are continuing 

Action 3: Strengthen college- and career-readiness culture and deepen student 
engagement with Schoolwide Learner Outcomes 

Overview:  

Augment a-g course catalogue and purchase curriculum, provide student access to guidance counselors, 
train teachers to support transition to post-graduation, provide families with opportunities to learn 
about college and how to get through the admissions process, provide CTE courses, materials, and real-
world experiences, teach life skills, and facilitate dual enrollment. 



ACS WASC Mid-cycle Progress Report 

42 

Element 1: Continue to add new a-g courses to catalogue of options 

Timeline:  March 2019 

Resources: UC Doorways 

Responsible Persons: Subject Expert Teachers, Guidance Counselors 

Means to Assess Progress: A-g course list 

Means to Monitor and Report Progress: A-g course list additions reported to Leadership Team 

Analytical Commentary for Action 3, Element 1 

 A-G is now default track for high schoolers. Dual enrollment is encouraged. 

 Developed additional materials packets to support a-g coursework through independent study. 

Element 2: Provide curriculum for new a-g courses 

Timeline:  April 2019 

Resources: Subject Expert Teachers, Guidance Counselors 

Responsible Persons: Student Materials and Warehouse Staff 

Means to Assess Progress: Curriculum included in OPS, PLT ordering information (Bundles list) 

Means to Monitor and Report 
Progress: 

Leadership Team review of OPS orders and/or Master Agreement 
(assigned curriculum and courses) 

Analytical Commentary for Action 3, Element 2 

 All developed a-g courses are accompanied by SET-selected curriculum 

 Addition of Acellus and Edgenuity opened broad array of online a-g courses 

Element 3: Provide guidance counseling support 

Timeline:  August 2019 

Resources: Guidance Counselors 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Grad Plans 

Means to Monitor and Report Progress: Counselors report to Directors of Regional Services 

Analytical Commentary for Action 3, Element 3 

 The guidance counselor held Freshman Orientation for parents and students at AVRC. Goal is to 
meet with every 11th grader by the end of the year. 

 The counselor will also have an informational meeting with 8th graders and parents in the Spring. 
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Element 4: Train Teachers on supporting transition to post-graduation 

Timeline:  August 2019 

Resources: Guidance Counselors, CTE Coordinator 

Responsible Persons: Directors of Regional Services 

Means to Assess Progress: Professional Development Plan 

Means to Monitor and Report 
Progress: 

Review of Professional Development Plan by Leadership 
Team 

Analytical Commentary for Action 3, Element 4 

 Training specifically for PLTs has been delayed while the training regimen focuses on standards 
mastery 

Element 5: Provide opportunities for families to learn about college 

Timeline:  August 2019 

Resources: College Fairs, College visitations, Guidance Counselors 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Family participation in opportunities and reported impact 

Means to Monitor and Report Progress: Survey data reported to Leadership Team 

Analytical Commentary for Action 3, Element 5 

 Adding 8th grade parent/student informational meeting on what to expect in high school 

 All students in high school encouraged to take advantage of available individual meetings with 
the counselor 

Element 6: Provide support to families in the college admissions process 

Timeline:  August 2019 

Resources: College applications, FAFSA 

Responsible Persons: Guidance Counselors 

Means to Assess Progress: Analysis of post-graduation outcomes 

Means to Monitor and Report Progress: Report of analysis to Leadership Team 

Analytical Commentary for Action 3, Element 6 

 Guidance Counselor sends reminders of due dates, letter of recommendation needs, and test 
dates 
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Element 7: Provide access to CTE Courses 

Timeline:  August 2019 

Resources: CTE Coordinator, Designated Subjects Teachers 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Directors of Regional Services assessment of Personalized 
Learning Plans 

Means to Monitor and Report 
Progress: 

Directors of Regional Services report to Leadership Team 

Analytical Commentary for Action 3, Element 7 

 Virtual CTE pathways available on the VRC through the Capstone in Business and Finance, 
Education, and Arts Media & Entertainment 

 In-person CTE classes available at the AVRC  

Element 8: Provide relevant CTE curriculum and materials 

Timeline:  April 2019 

Resources: CTE Coordinator, Designated Subjects Teachers 

Responsible Persons: Student Materials and Warehouse Staff 

Means to Assess Progress: Curriculum included in OPS, PLT ordering information  

Means to Monitor and Report 
Progress: 

Leadership Team review of OPS orders and/or Master Agreement 
(assigned curriculum and courses) 

Analytical Commentary for Action 3, Element 8 

 Each CTE course is accompanied by meaningful curriculum 

 Added video-based CTE courses through Acellus and Edgenuity 

Element 9: Provide relevant work experience opportunities 

Timeline:  September 2019 

Resources: Career Cruising, Local business community, CTE Coordinator 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Student participation in opportunities and reported impact 

Means to Monitor and Report Progress: Survey data reported to Leadership Team 

Analytical Commentary for Action 3, Element 9 

 Documentation of participation on Post High School Planning Sheets 
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 New CTE Coordinator to provide needed support and accountability in CTE courses and 
workshops offered at RCs, opportunity for instructors to complete DST credentials 

Element 10: Provide relevant life skills learning opportunities 

Timeline:  September 2019 

Resources: Life Hacks classes, Personal Finance classes 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Student participation in opportunities and reported impact 

Means to Monitor and Report Progress: Survey data reported to Leadership Team 

Analytical Commentary for Action 3, Element 10 

 College Prep and “Adulting” workshops offered at AVRC 

Element 11: Facilitate dual enrollment 

Timeline:  August 2019 

Resources: Local community colleges, Guidance Counselors 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Directors of Regional Services assessment of Personalized 
Learning Plans 

Means to Monitor and Report 
Progress: 

Directors of Regional Services report to Leadership Team 

Analytical Commentary for Action 3, Element 11 

 Guidance Counselor pursuing articulation agreements with local Junior Colleges/ Community 
Colleges to facilitate mutual benefit and cooperation between GLC and postsecondary 
destinations for GLC graduates 

Action 4: Improve student access to all learning opportunities 

Overview:  

Use technology solutions, maintain and expand facilities for resource centers, 

Element 1: Implement technology solutions to internet and digital content access problems 

Timeline:  August 2019 

Resources: Virtual Resource Center, Canvas, Kajeet devices, IT 
Department 

Responsible Persons: Personalized Learning Teachers 
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Means to Assess Progress: Student use of technology and reported impact 

Means to Monitor and Report 
Progress: 

Survey data reported to Leadership Team 

Analytical Commentary for Action 4, Element 1 

 Participation in VRC classes has increased 

 A-g interactive instruction offered on VRC and through Zoom 

Element 2: Maintain Resource Center facilities in Santa Clarita 

Timeline:  August 2019 

Resources: SCRC Supervisor, Facilitators, Staff, Maintenance, and IT 

Responsible Persons: Leadership Team 

Means to Assess Progress: Facilities maintenance costs assessed and budgeted 

Means to Monitor and Report Progress: Report of Budget to Board of Directors 

Analytical Commentary for Action 4, Element 2 

 NO LONGER APPLICABLE. Santa Clarita Resource Center is a part of GLC SB/SC. 

Element 3: Utilize community-based Vendor Course Instruction to address unmet needs 

Timeline:  August 2019 

Resources: Local community vendors, VCI Staff, HR Department 

Responsible Persons: Personalized Learning Teachers 

Means to Assess Progress: Directors of Regional Services assessment of Personalized 
Learning Plans 

Means to Monitor and Report 
Progress: 

Directors of Regional Services report to Leadership Team 

Analytical Commentary for Action 4, Element 3 

 VCI has allowed unmet needs to be met using third parties, including additional tutoring, 
opportunities to explore unique interests and career goals 

Critical Areas for Follow-Up Not Addressed by Action Plan 

All critical areas are addressed by the Action Plan explicitly, with the exception of annually reporting 
achievement data to the Board and stakeholders. Achievement data has been reported annually to the 
Board and stakeholders since the Visit. 
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V. Schoolwide Action Plan Refinements 
The Local Control Accountability Plan for GLC carries forward the goals set in 2017. The key refinements 
of the plan as of the 2019-2020 school year are the actions surrounding the standards mastery focus. 

GLC’s 2019-2020 LCAP is included. 

 


